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Welcome to the new look GA Magazine!

In the autumn issue we introduced the new design for the magazine. We are responding
to a desire from members to provide information more quickly, but in a flexible and
targeted way — feedback from GA member surveys was clear that understanding who
needs what and when should be a focus for future communications. We have looked at
how we provide news and information for members through the website, the GA
Magazine and the various newsletters. From early 2022 members will have:

B either a Primary Update or a Secondary and Post-16 Update — member-only
newsletters each half term with enhanced content and links to resources and other
specially commissioned content

M a refreshed member home page with additional member-only content and resources.

B topical content in the GA Magazine which focuses on members and their activities, as
well as articles and updates, plus summary signposts to where you can find
information on the website.

Later in the year we will be launching a GA blog to comment on geography and
educational issues and themes. In the meantime, please do let us know what you think of
the magazine, the member newsletters and the changes to the member home page —
email info@geography.org.uk.
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The Award for Excellence in Leading Geography is presented to those articles in each of our three journals
which members feel have made the greatest contribution to the development of good practice.

The nominees are listed below. Go to https://www.geography.org.uk/GA-Journal-Awards-2 to vote before

1 March 2022. The results will be announced at the GA Annual Conference.

(from 1 September

For Geography

Johanna Waters and Maggi
Leung — 'Geographies of
education: cross-border
schooling between Shenzhen
and Hong Kong' (Summer)
Lotta Dessen Jankell, Johan
Sandahl and David Orbring —
‘Organising concepts in
geography education: a
model' (Summer)

Jeremy Williams — "The colour
of climate change: making the

Teaching
Geography

For Teaching Geography:

Tessa Sittner — A case for the
curriculum: health geography’
(Spring)

Alistair Hamill — 'Representing
without misrepresenting: the
ethics of case study writing’
(Summer)

Holly Meneer — ‘GCSE
fieldwork: tackling the shift
from content to process
(Autumn)’

GEOGRAPHY

For Primary Geography:

Julia Tanner — ‘Progression in

geography fieldwork
experiences’ (Spring)

Rosie Robertson — ‘Material

mapping’ (Summer)

Nell Seal — ‘Using story stones

in geography’ (Autumn)

2022)

A vacancy for an Elected
Member has arisen on
the Governing Body,
starting from
September. Further
details will be
announced on the GA
website, with the advert
expected to go live in
mid March.

racial injustice of climate
change visible’ (Autumn)

As part of our commitment to use more
environmentally sustainable packaging for mailing
our publications, we have changed the way that we
send out the journals.

Geography is printed and despatched by Taylor &
Francis and the GA has signed up to their plastic-
free initiative. The journal is sent as a 'naked'
mailing, without an envelope (plastic or paper) and
with no lamination in the cover to ensure the
journal is fully recyclable and sustainable. We hope
you will receive your copy in mint condition but
Taylor & Francis have offered to replace damaged
copies free of charge.

Subscribers to Primary Geography and Teaching
Geography, which are printed and despatched by
Buxton Press for the GA, will have noticed that you
now receive your journal and GA Magazine
together in one paper envelope.
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Keep in touch

To keep up to date
with news from the
GA sign up to our
email newsletter at
https://www.geography
.org.uk

SN
0@
0 WV %)

GA Annual Report 202021

The GA published its annual report in December, covering
September 2020 to August 202 1. The report details the breadth
and depth of the GA's charitable work in pursuit of its mission to
‘further geographical knowledge and understanding through

education’.

During the year under review, the GA supported its members in
nearly 9,000 schools and 180 Higher Education Institutions
nationally, whilst also reaching members in over 60 countries
globally. It provided Continuing Professional Development (CPD)
to over 6,000 teachers in 2000 schools, and also attracted over
130,000 visits to its new Geography Education Online (GEO)

service for GCSE and A level students.

44 - st

c“;s Annual Reprt
szt 2020-2021

Download the report from: https://www.geography.org.uk/Announcements-and-Updates

GTE Conference 2022

The Geography Teacher Educators’ Conference brings
together the community of those working in
geography teacher education. The Conference
provides opportunities for teacher educators to
present on research and scholarship relating to the
training and professional development of teachers.

GA's Diversity and
Inclusion Working Group

The first meeting of this group took place in
December. Members of the group have been
drawn from across the GA — primary, secondary and
post-16 teachers; teacher educators; academic
geographers; Governing Body members; GA staff
members. The Co-Chairs are Susan Pike, Hina
Robinson and Angela Dixon. The purpose of the

Branches

Over 40 branches are affiliated to the GA and
provide valuable support for students and teachers.
This is the summary of events for one branch
programme for the spring.

For information on the events that are being held in
other branches and how to attend them, please
check our GA networks calendar at:
www.geography.org.uk/ or check directly with your
local branch. A full list of branches and contact details
can be found on the GA's website at:
www.geography.org.uk/GA-branches.

The Conference will be online for 2022 with
cooperation from the University of Worcester and
we look forward to welcoming a wide range of
participants from Friday 28 — Sunday 30 January
2022. Book here:
https://www.geography.org.uk/Geography-Teacher-
Educators-conference

group is to generate ideas, gather and consider
evidence and views, and provide feedback and
recommendations to the Governing Body on
making the GA a more diverse and inclusive
organisation, and more widely to make geography
education more diverse and inclusive.

Over the course of this year and into the future
there will be reports on the activities of the group.

Brighton and Hove

The spring programme includes:
26 January 2022 ‘The problem with cars and
how to solve it' — Rick Lyons, Co-director Three
Point Five (climate change training company)
8 February 2022 ‘Migrant workers and the
pandemic. From invisible workers to essential
workers and back? — Dr Sarah Scuzzarello,
University of Sussex
23 February 2022 WorldWise Quiz, Varndean
School, Brighton
March 2022 (date to be confirmed) ‘The
pernicious effects of climate change on
biodiversity’ — Dr Darren Jeffers, University of
Winchester
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Cath White, who died
in September 2021, was
a 1973 graduate of the
£ BA Geography degree
course at the University
of Liverpool and was
much loved by her
classmates. The warmth
of her approach inspired
loyalty in so many of those who became her friends
through geography.

She became a leading member of the geography
community in the north-east, inspiring students and
teachers through her passion for teaching geography.
She taught in secondary schools in South Tyneside
for a decade before working at Northumbria
University for 22 years, retiring from being Senior
Lecturer of Geography only recently.

As a long-standing member and supporter of the GA
nationally, Cath fought tenaciously to ensure
geography’s survival through periods of considerable
challenge and was a regular contributor to the Annual
Conference. She always encouraged young

fj Featuring
' Malika
! “ Steed

. a geography teacher
at Lynn Grove
i Academy, Great

N Yarmouth.

How long have you been a member of the GA?
I have been a member of the GA since 2019.
However, | took a break during my NQT year but |
re-joined this academic year.

Have you participated in GA programmes and
activities?

| attended the 2021 conference. More recently, |
became involved in matters relating to Diversity,
Equality and Inclusion.

What is the biggest challenge facing you in your
current role?

The biggest challenge has undoubtedly been to
ensure quality teaching during the pandemic.
Although | have worked in schools for 11 years,
including covering lessons, the pandemic has
stretched my capacity for resourcefulness and
resilience.

What is the most important skill you have
developed in your career so far?

The most important skill | have developed is to
build relationships. This is fundamental in the
success and completion of any individual and
common objectives.

geographers to attend. Her pedagogic research was
focused on fieldwork and sense of place, the use of
technology in fieldwork and enhancing the student

voice.

She held several posts in the Tyne and Wear Branch
which flourished under her lead between 2011 and
2020. Cath enthusiastically organized a rich
programme of events that gave a new dimension to
the geographical studies of many students and
teachers. She was fittingly awarded the GA
Outstanding Service Certificate in 2021.

Cath became an RGS-IBG Chartered Geographer in
2012 and organised RGS Ambassador training for her
undergraduate students which enabled them to give
presentations that encouraged pupils to study
geography at a higher level. She became a Senior
Fellow of the HEA in 2016 and received the RGS
Taylor & Francis medal this year.

She thoroughly deserved the recognition that her
recent awards offered and is very much missed.

Brenda Turnbull,
Chair GA Tyne and Wear Branch

Who has been the most influential person in
your career?

Firstly, | think of colleagues who encouraged me to
become a teacher in the various schools | worked
in. These people were instrumental in giving me the
confidence and the faith to embark on this
adventure. Secondly, | think of the Norfolk Teacher
Training Centre and all staff, partners and fellow
students who have supported me on this journey. |
also think of the colleagues and friends at the RGS
who have been influential since | was awarded a
Scholarship, Fellowship and Membership. Finally, |
have to mention Tom Storey and Fran Billin who
were my mentors in my two placement schools.
Tom and Fran are outstanding practitioners who
have given me the best possible foundations.

What else do you find inspiring?

As corny as it sounds, | am inspired by anything —
living or not — on our planet. | am also inspired by
genuine kindness in humans. More recently, | have
been inspired and encouraged by the movement
on decolonising geography and decolonising the
curriculum at large. It has been a long time coming!

Where is your favourite place?

My home is my favourite place. However, the world
is my oyster and there are various places | think
fondly of, long to return to or want to discover for
various reasons (e.g Alsace, Massachusetts, New
Hampshire, Sahara Desert, Atlas Mountains,
Scotland to mention a few).

What do you value about GA membership?
| really enjoy reading the magazine, journals and the
networking opportunities the GA provides.
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CA staff
appointments

Gabriel Allen joined the
GA team in October as
Membership and
Marketing Coordinator,
having recently graduated
from Sheffield Hallam
University. He is working
on marketing,
communications and
provides support for the
membership team.

Emmalene Thomas
joined us in November as
our Web Editor. She has
previously worked at a
hydraulic engineering
company on their web
marketing. She takes over
from Aaron Bohlman
who has left the GA after
nearly three years — we
thank him for all his hard
work and wish him well for
the future.

We are delighted that

Dr Christine Winter has
joined the GA staff as a
Research Engagement
Lead. Chris comes from
the University of Sheffield
and will be working part
time on implementing key
aspects of the GA's strategy
which focus on geography
education research.



Advocacy for geography

This regular article
provides a summary
of the work going on
across the GA to
make the case for
advancing geography
in education and
society more broadly.
In this issue Alan
Parkinson, GA
President 2021-22,
and Alan Kinder, Chief
Executive, outline
recent activity in
pursuit of this aim.

Alan Kinder

COP26 pledges from
students at Goldington
Academy, Bedford, showing
their commitment to
reducing their carbon
footprint.
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When we launched this new section for members in
the Autumn 2021 issue of GA Magazine, we
explained how the GA's strategic plan for 2020-25
sets out the determination of the GA to advocate
energetically for geography, through its strategic aim
to ‘Advance geography in education and more widely'.
Since the GA's strategy was launched over a year ago,
the Association has devoted a very significant amount
of time and energy to systematically gathering the
views of its members. Evidence from this ‘listening
exercise’ (see below) suggests the CA is already
regarded as a strong advocate for geography, but also
that this aspect of its work will become ever-more
important in the future and that there is a need to
communicate more clearly what we are doing, for the
benefit of our members. We therefore hope that this
summary of several important strands of the GA's
advocacy work, aligned to the objectives of this
strategic aim, are of interest.

Deepen understanding of the
purposes and practices of
geography in education

As we reported in the autumn issue, last year the GA
launched a major new initiative in support of
curriculum thinking in geography education. Led by
Eleanor Rawling (former GA President and Honorary
Research Fellow, University of Oxford Department of
Education), a small group began by reviewing the
evidence from research and practice and identifying
how some fundamental geographical concepts and
structures relate to the school subject. The work of
this group is being opened up to formal consultation
this term, through the GA's website and subsequently
at its Annual Conference in April 2022. We invite as
many members as possible to feed their insights into
this initiative, via either of these consultation
opportunities. By July, the plan is for Alan Parkinson,
GA President 2021-22, to present our latest thinking
at the centenary conference of the International
Geographical Union, to be held in Paris.

The ultimate goal of the exercise is to produce a
framework for the school geography curriculum —
one that will take a very wide range of evidence and
perspectives into account, exert a strong influence on

I
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national and international curriculum conversations in
coming years and support curriculum development at
the local scale. As Hordern (2020) has argued, as
teachers our knowledge of ‘the propositional and
procedural structure of the subject [we teach], its
specific mode of disciplinarity and form of inquiry,
and the role of the subject in the development of
students’ (p.12) matters greatly, because this
knowledge empowers us to think and act
independently of ‘official’ accounts of the subject
produced by the Government, awarding organisations
or publishers. The GA's curriculum framework
exercise therefore represents an important
opportunity for the geography teaching community
not only to pool its wisdom but also to support
teacher agency at the individual level. Our belief is
that, if we speak with a strong enough collective
voice, we have the best possible opportunity to
influence future geography curricula and
qualifications and to ensure that these reflect
contemporary ideas from the discipline of geography
and the geography teaching profession. This work has
also been supported by the publication of a new
book by David Gardner, available in eBook and print
versions and entitled Planning your coherent 11-16
geography curriculum: a design toolkit.

Lead debate on the value of
geography and demonstrate its
contribution to education and
society in the 21st century

GA Magazine readers will need little persuading that
geography has an important and distinctive role to
play if we are to meet the most pressing global
challenges of the 21st century: the climate and
biodiversity crises. Nevertheless, the release of a joint
statement by 79 geographical organisations from
across the globe (including the GA) ahead of COP26
provided an important message to the wider world
about the nature and value of geography. The
statement calls on world leaders to place the
protection of nature and a liveable climate at the
centre of the world's economics and politics and
commits its signatories to redouble their own efforts
to help deliver a better future. It is available for
download from the 'Announcements and updates’
area of the GA website.

As regards geography in education, it is our firm
conviction that our subject can play a critical role
within the broader social, economic and political

e transformation that is required, by helping children

| and young people to understand the issues and
i approach the future with knowledge, resolve and

hope (see for example Kinder, 2021). During COP26,
England’s Department for Education (DfE) launched
its draft strategy for sustainability and climate change,
with a view to publishing the final version in April
2022. Whilst the draft strategy already recognises the
importance of geography to climate education and
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acknowledges the GA's work with the Environment
Agency to build better understanding of flood risk and
resilience, there are also some missed opportunities
that need addressing. In particular, the ambitions
around school estates and supply chains could
provide powerful opportunities for students to
influence change and to learn from the process of
change affecting their school. In the draft, the various
strands of the strategy (education, careers, estate,
supply chains) appear rather disconnected and this is
one aspect the GA will be arguing could be
improved. As a result of the GA's engagement with
the DfE in the run-up to the launch of the strategy,
GA Chief Executive Alan Kinder recently joined the
DfE's climate and sustainability strategy education
working group. GA members therefore have an
opportunity to share their views on the draft strategy
via the GA, by contacting info@geography.org.uk.

Represent the views of members
and influence geography
education policy and practice

At the end of November, the GA reached the
significant milestone of 10,000 personal and
organisational memberships — a larger number than
at any time since the period following the launch of
the first National Curriculum in 1990. This
achievement serves as a timely reminder that the
Association’s legitimacy rests on the collective trust
placed in it by its members. As mentioned above, the
GA recently concluded its extensive ‘listening
exercise” with members, the full results of which have
now been analysed. We are extremely grateful to Dr
Emma Rawlings Smith (Lecturer in the School of
Educational Sciences, Bangor University) who co-
authored the final report, to GA volunteers who acted
as discussion group facilitators and to the very many
members (and a small number of non-members)
who took the time to contribute.

This year-long exercise was designed to help the GA
better understand the professional priorities of
geography educators and the challenges they
currently face, so that it can respond by fine-tuning its
support and catering to the diverse needs of the
educators who make up its membership. Around
three-quarters of those who took part in the survey
phase were either practising teachers in schools, or
were involved in initial teacher education (ITE); more
than 70% worked in state-maintained schools, with
the majority of the remainder working in universities.
The overall level of satisfaction expressed by survey
respondents, based on their experience of GA
membership, was extremely high. However,
differences in support uses and preferences were
apparent, depending on each respondent's years of
experience and their teaching phase. These issues
were explored in the subsequent discussion or focus’
group phase. Five themes emerged from these
discussions: the profound but uneven impact of
COVID-19 on geography education; subject specialist
issues, such as those relating to subject knowledge or
subject leadership; the value geography teachers

attach to their subject association; the importance of
networking, knowledge exchange and professional
development; and equity, diversity and inclusion
(EDI) in geography education. The full report,
including recommendations for the GA, for policy
makers and teachers, is available for download from
the GA website from the end of January..

Bridge developments in the
discipline of geography with
school practice

One of the ambitions of the GA's strategic plan is to
provide a multitude of opportunities for geography
teachers and academics to engage with one another,
and for the school subject and the academic
discipline to remain in close dialogue. There are well-
established ways in which this already happens, such
as through the GA's local Branches. In contrast, the
GA's GeogPod podcast for teachers and its GEO
(Geography Education Online) website for GCSE and
A level students are still very new. During the autumn
term, Dr Tim Daley (Associate Professor of Physical
Geography at Plymouth University) joined Kate
Stockings (Head of Geography at Hampstead School)
in a GeogPod episode focused on climate change.
Over on GEQ, there were lectures on ‘The
importance of glaciers for water, food, and energy
security’ (Dr Caroline Clason), ‘Glaciers and landscape
development’ (Dr Simon Cook) and ‘Coastal landscape
development’ (Dr Chris Spencer). The take-up by
teachers and students of these opportunities to
engage with the discipline has been phenomenal.
Between September and November 2021, GeogPod
episodes were listened to over 4,300 times, while
GEO is attracting around 130,000 page views
annually. GEO lectures and GeogPod podcasts are
freely available, both live and as recordings. If you
haven't had the chance to check them out, make that
one of your New Year Resolutions!

Further reading

Department for Education (2021) Sustainability & Climate
Change.
https://assets.publishing.service.gov.uk/government/uplo
ads/system/uploads/attachment_data/file/1031454/SCC
_DRAFT_Strategy.pdf

GA (2021) A joint declaration of international geographical
organisations on the climate and biodiversity
emergencies.
https://www.geography.org.uk/write/MediaUploads/news
/International_Geography_Declaration_final.pdf

Gardner, D. (2021) Planning your coherent 11-16
geography curriculum: a design toolkit. Sheffield:
Geographical Association.

Hordern, J. (2020) ‘Recontextualisation and the teaching of
subjects', The Curriculum Journal, 32, 4, pp. 592-606.

Kinder, A. (2021) ‘Responding to COP26: A robust cross-
curricular approach to climate education’, Seckd, 8
November. https://www.sec-ed.co.uk/best-practice/a-
robust-cross-curricular-approach-to-climate-education-clim
ate-change-carbon-emissions-cop26-geographical-
association/

Rawlings Smith, E. and Kinder, A. (2022) The professional
needs and views of teachers of geography: A national
research report by the Geographical Association.
Available at: https://www.geography.org.uk/GA-Advocacy-
for-Geography#7
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Get involved

Share your views on
the DfE's draft climate
and sustainability
strategy by emailing
info@geography.org.uk
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GA Annual Conference and
Exhibition 2022

Programme taster

All delegates can enjoy the following sessions:

B Public lecture - Professor James Cheshire from

University College London will talk about his Atlas

of the invisible. Themes and practical ideas from

the atlas will be further discussed in a workshop
led by Kit Rackley and Paul Turner.

Presidential lecture — GA President, Alan

Parkinson, will discuss his theme of ‘Everyday

geographies’ which has influenced many of the

sessions in this year's programme.

B Keynote lecture - Dipo Faloyin, the author of
Africa is not a country will present a lively and
multifaceted picture of the continent which
pushes against the stereotypes.

B Rex Walford lecture - Professor Nicola Walshe
from the Institute of Education, University College
London will close the Conference with her lecture
aimed at Early Career Teachers.

B Children’s geographies: race and place —

Hina Robinson

The GA Conference is the largest event of its kind in
the UK and over 750 delegates attended our hugely
successful eConference in April 2021. For 2022 we
are holding a hybrid Conference which will take place
between 11 and 13 April. The face-to-face
Conference will take place at the University of Surrey,
Guildford and includes a programme of over 100
lectures, workshops, teacher-to-teacher sessions,
research papers and field visits with social events in
the evening and the opportunity to network with
other delegates and exhibitors. The online version will
include a combination of lectures and workshops but
the programme will be slimmed down to include
roughly half of the sessions.

How to register

Attendance at Conference is by pre-registration only.
Your registration fee includes full access to either the
face-to-face or online package, each with a range of
lectures and workshops and access to the exhibition.

The rise of the common curriculum - Jo
Payne

Seven experiences of young people and
inequalities — Professor Danny Dorling

Book now at B Living everyday with volcanoes — Professor
https://www.geography.org.uk/Conference Ben Hennig
-2022

B Practical challenges to reaching net zero
carbon emissions — Dr Martin Gibson
B Weather 101: why weather matters —

For those unable to attend, the keynote lectures
including the public lecture, awards ceremony,
presidential lecture and academic keynote will all be
freely available to watch on the GA's YouTube channel.

Anthony Barlow

www.geography.org.uk/conference - @The_GA #GAConf22
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Professional
development
events from the GA

Early career primary teacher

Experienced primary teacher

Secondary geography subject lead

Mid-career secondary
teacher of geography

Professional development pathways from the GA

Develop your practice, understanding and subject
knowledge with one of our expert-led courses. We
have an extensive, subject-specific professional
development offer covering a wide range of topics, all
based on the latest thinking and research. You'll have
the opportunity to network with others and engage in
structured collaboration, discussion and peer support.
Our experienced, quality-assured presenters will
challenge your thinking, bring in new perspectives
and be adaptable to your particular needs and
context. Through our Zoom channels, pre- and post-
course support and the GA Professional Passport,
we'll ensure a sustained experience with loads of
practical ideas and resources to use back in the
classroom.

Pathway highlights

We have picked out a few highlights for different
member pathways. You can find our extensive
programme of events here
https://www.geography.org.uk/CPD-courses

Embedding fieldwork in primary geography
What do you remember about your time at school...
field trips? This hands-on course will provide you with
the skills and knowledge to ensure that your pupils
experience high quality, memorable geography that
will support their life-long learning.

Early career primary teacher

Enhancing literacy and numeracy through
geography

This course will explore the inter-connected nature of
the three disciplines to bring the curriculum to life
and raise standards.

Experienced primary teacher

High quality teaching and learning in primary
geography

This course will use Primary Geography Quality Mark
key indicators and draw on a wealth of submissions
to help you audit your geography provision, explore
what an ambitious high quality geography curriculum
looks like and how you can plan to implement one in
your school.

Secondary geography subject lead

Intent, implementation, impact: support for the
new Ofsted framework

Delegates will consider what the Ofsted Education
Inspection Framework means for their own
department and critically reflect on key questions
around intent, implementation and impact.

Setting up the geography NEA

Aimed at teachers who are new to the geography

A level NEA (independent investigation), this online
twilight will support you in setting it up effectively for
your students.

Mid-career secondary
teacher of geography

Embedding climate change and sustainability
into the secondary classroom

This course explores where we as teachers source
our information on fundamental topics such as
climate change, how to empower students to
challenge its authenticity and the role of bias at a
personal, institutional and national level.

Improving fieldwork provision and outcomes
This course explores how and why it is important to
plan for the progression of fieldwork enquiries from
years 7 to 11 by embedding it within the curriculum
in order to improve outcomes.

Subject knowledge update - booking available
soon

This webinar series will support and develop your
GCSE and A level subject knowledge with resources
from our sister site, GEO (Geography Education
Online).
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Professional development
framework update

Discussing what a
professional development
‘curriculum” might look
like. Source: R Kitchen

In the second of our
series looking at the
impact of GA
professional
development,

Bex Crawford, a
Primary geography lead
at Haydn Primary,
Nottingham talks about
her experiences.

Photo: B Crawford
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Following on from the article in the autumn issue of
GA Magazine which highlighted the GA's ambition to
develop a professional development framework for
geography teachers, we held a kick-off meeting in
December for a group who were interested in getting

The impact interview

I was given the role of geography subject lead at
Haydn Primary, more or less, in my interview for my
first teaching post. | remember telling my prospective
employers how much | loved it. | completed my NQT
year with the school and was immediately handed
the subject. | have always made it clear how much |
enjoy geography and all the map reading and
fieldwork it entails. Seven years and two Silver
Primary Geography Quality Marks (PGQM) later, I'm
still here.

When | was first given the responsibility, | didn't know
where to start. The GA seemed a sensible place. |
had heard about the PGQM from a partner school
and looked in to it. The PGQM framework allowed
me to really get to know our geography curriculum
and develop key objectives | wanted to meet. It gave
me focus, clarity and purpose in what seemed like a
never-ending job. Balancing a full time class and a
subject is tricky! | was able to talk to colleagues
across the country; discussing the trials and
tribulations of leading a foundation subject and
pinching each other's good ideas!

More recently, | have completed a series of "High-
quality geography’
twilights with Jon
Cannell. These hour long
twilights are manageable
(at the end of a long
day) and always inspire

' me to share activities
with my colleagues. They
remind me of the key
skills of geography and
how enjoyable it can be,
| rather than getting

" waylaid and distracted by
assessment and
reporting demands.

involved. We posed a range of questions including
asking about the extent to which a framework for
geography teachers should complement or challenge
existing generic frameworks, such as that for Early
Career Teachers, and whether an audit of subject
knowledge is actually useful for teaching our dynamic
discipline. The afternoon was spent considering what
a professional development ‘curriculum’ would look
like for geography teachers following particular
pathways and this generated significant and animated
discussion.

Work now begins to reflect on these ideas in order to
turn them into a range of outputs to support teachers
of geography to navigate the professional
development landscape. We will be presenting these
at a session at the GA Conference in April and also
running online events in the Spring Term for members
to comment and feedback on our proposals.

I have also been lucky enough to work alongside Jon
in my role as Geography Network Lead for the
Nottingham Schools' Trust. We provide CPD for our
30-strong network of teachers throughout the city.
These primary practitioners are a mixture of people
who have chosen to lead geography and people who
have very much been handed the subject. It's
important to inspire the latter to champion their
subject and return to their schools with practical ideas
to improve their provision. The GA's easy-to-
understand resources, like ‘In The Know' titles, are a
great starting point.

The key thing | have taken away from the GA CPD
that | have engaged with is confidence. As a recently
qualified teacher, the PGQM gave me the confidence
to approach all of my colleagues to ask what
geography was like in their classrooms. | had the
power of my own subject knowledge (and a website
full of resources) to work alongside peers to develop
how they met their curriculum objectives in a variety
of fun ways and to suggest when maybe things that
had been in place for many years were possibly a
little outdated.

In 2019, we were able to work as a staff to redesign
our geography curriculum ensuring that key themes
are revisited, topics are enriched with outdoor
learning and enquiry and mapping skills are built on
year on year. The GA is always there to point you in
the direction of articles that might help and the
regular magazine keeps our teaching current.

By engaging with the GA, | have raised the profile of
geography within my school. | have been able to
raise expectations in the subject at Haydn and have
bettered our provision. Geography is a valued subject
here and our children enjoy learning about our world.
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Subject updates

Chloé Searl, an
independent field
studies tutor on the Isle
of Wight and a member

of the GA's Fieldwork

and Outdoor Learning
Special Interest Group,
reflects on some of the
ways time out of the
classroom can be
designed to leave
minimal carbon impact
both locally and
globally.
B L]

Planning carbon
neutral fieldwork

The COP26 Conference in November produced a
legacy of positive messaging and new international
partnering as well as drawing criticisms of green
washing and short-sightedness. The conference
provided a new stimulus for classroom discussions
and an additional opportunity to reflect on our own
carbon footprints as well as those of our students.
One area where teachers and students can
collaborate in championing carbon neutral practices is
in fieldwork. The enquiry-led skills that fieldwork
demands and its greater connection to real-world
geography makes it an area of the curriculum that is
well suited to discussions about carbon creation (and
how to reduce it).

A good starting point is to look at the current
fieldwork provision within the school and consider
the carbon footprint of activities already undertaken

by students. This can make for a great activity to be
undertaken in extra curricular time. Auditing the

carbon impact of current fieldwork will highlight areas

of weakness. These areas, such as transport,
equipment or activities can be given targeted
planning time, with the final goal being a lower
carbon impact in those areas.

Practical ideas for reducing the carbon
impact of fieldwork:

Walking to and from a more local
field site while using one car to
transport equipment back and
forth.

Making use of park-and-ride
schemes to avoid traffic congestion
in urban areas.

Running more than one field trip
(with another department) out of
the same coach trip.

Find people in a friendly shop, cafe
or public building who are happy
to temporarily store fieldwork
equipment for you so that students
can walk to the field site more
easily.

Charge handheld data recording
devices while in the field using
solar charge packs.

Make your own fieldwork
equipment (or rent it from a local
provider) rather than buying new.
Repair old fieldwork equipment
wherever possible rather than
replacing it.

Invest in fieldwork equipment that
has more than one use and which
can be used multiple times.
Choose personal fieldwork clothing
from companies with a
commitment to lowering the
carbon footprints of their
production processes.

Encourage students to bring a
refillable water bottle or flask as
well as lunch items with minimal
packaging.

Make sure litter created by any
refreshment breaks is recycled
wherever possible, even if this
means taking it back to school.

As mentioned, a likely point of weakness is the
transportation of students and equipment to and
from field sites. The use of coaches or multiple
minibuses to distant field sites inevitably has a
greater carbon footprint than using sites within easy
walking distance. Public transportation of students
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may be not only a carbon-friendlier option, but also a
cheaper one too. Where public transport is not an
option, ensure the most ‘value’ is made out of every
carbon mile spent in a coach or minibus and plan
carefully where students might be picked up and
dropped off so that distances and time spent idling
are minimised.

Most fieldwork activities by their nature are already
carbon neutral but it is worth emphasising to
students the wider impact of some of their behaviour,
such as how trampling plants or taking soil samples
might affect local habitat integrity. Using carbon
friendly fieldwork equipment, such as that which is
easy to repair, and avoiding equipment that only has
a single use or is disposable can also reduce the
carbon footprint of a lot of fieldwork activities.

A fun and impactful activity can be to calculate the
carbon footprint of a fieldtrip and task students with
finding their own ways to offset their trip. This can be
especially important for ‘awe and wonder’ trips that
take place overseas and where air travel is needed.
Though many airlines offer schemes whereby
passengers can make a monetary donation to carbon
neutralising causes, student fieldtrip committees can
equally find more practical ways to lessen the carbon
footprint of a trip, for example by donating trees
(such as one per student per day of the trip) to
organisations such as the National Forest.

The carbon impact of almost all fieldwork
experiences can be reduced — something that is
important as we move on from COP26. In addition,
collaborative planning between teachers and
students for carbon neutral fieldwork increases
engagement with real world climate change
mitigation. Over time such planning may become as
commonplace as a risk assessment and an essential
strand of every student’s fieldwork experience.

Follow Chloé on twitter ‘il @theislandgeogr



: winning entries. The judging was, however, quite a
2 02 ] P hys I Ca | G eog ra p hy challenge this year. Most entries offered a generic

explanation of the process, with very few considering

P h Oto CO m petltl O n the particular conditions and/or features on show, so

all too frequently the explanation didn't match or

Duncan Hawley, Chair The 2021 competition, generously sponsored by highlight what could actually be seen in the picture.

of the Physical Pdramo Directional Clothing, focused on identifying  Our judging comments reflect something of this year's

Geography Spedial and capturing evidence of a process in physical phenomenon, and we aim to devise a future
geography. competition that gives students more opportunity to

Interest Group » ]
take a critical perspective.

We challenged students to find a process that might

be observed directly (in action), or a feature that was ~ AS in previous years, the information sent to the

the result of a past process that that may occur again ~ judges did not include the names of the students or
— and then to explain the process on view. With over ~ schools on their entries. This year this has resulted in
250 entries submitted it was clear that many students —one school winning all three prizes in the Years 10-13

enjoyed getting out and about to take up the category — congratulations West Island School!
challenge of finding physical geography and we had

quite a range of aspects photographed with some The full descriptions accompanying the photos
fantastic photos. We congratulate everyone who and the judges’ comments are on the GA website
entered and we hope you enjoy looking at the at: https://www.geography.org.uk/Physical-

geography-student-photo-competition.

The winners Years 7-9

1st prize 2nd prize 3rd prize

Phoebe Morrish, Weald of Kent School  Olivia Koryciorz, St Bede’s Catholic Ethan Rimmer, St Bede's Catholic High
Title: The sculpted limestone pavement at High School, Lytham School, Lytham

Malham Cove Title: The Cliffs of Old Wick Title: St. Anne's Pier jetty

Location: Malham, North Yorkshire Location: Caithness, Scotland Location: Lytham St Annes, Lancashire

The winners Years 10

1st prize 2nd prize 3rd prize

Edward Lowe, West Island School, Patricia Hao, West Island School, Hong  Colin Mikhail Singson, West Island
Hong Kong Kong School, Hong Kong

Title: Ground breaking Title: Terraces at the Mammoth Hot Springs  Title: Drainage flooding caused by high
Location: Victoria Harbour, Hong Kong Location: Yellowstone National Park, rainfall in a highly urbanized environment

— — _ Wyoming, USA Location: Shek Tong Tsui, Hong Kong
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The people’s volcano — Fagradalsfjall,

Reykjanes Peninsula,

Once again, the Land of Ice and Fire lived up to its
name when a new eruption started occurring in
March 2021! For nearly a year within

the Geldingadalur valley, lava flowed and spurted
from the Fagradalsfjall volcano. Making this
phenomenon even more exciting was its location.
The Reykjanes Peninsula is familiar to all travellers to
Iceland and is very easily accessible to all — it is
perhaps the most accessible eruption site in Iceland.

Of course, whenever such an event happens,
questions arise as quickly as the magma from the
earth. Was the volcano in Iceland dangerous? Will it
go off again? Could you visit Fagradalsfjall and watch
the eruption with your own eyes? | watched and
followed with avid interest as events unfolded and
was fortunate to visit the eruption site with a
geography teacher colleague to witness the eruption
first hand!

Starting on 19 March at around 21.30, the much
anticipated volcanic eruption began at Geldingadalur
on the Reykjanes Peninsula. Initially, it was reported
as a fissure up to 700 metres long, with a lava field
covering around a square kilometre, but it soon
formed into an increasingly tall crater.

Although no one knew quite where or when a
volcanic eruption would happen; it was inevitable
that something was about to happen following the
53,000 seismic tremors that had shaken Reykjavik
and the surrounding area for a few weeks. Some of
these tremors reached 5.7 on the Richter scale — a
significant seismic event.

Fortunately, Fagradalsfjall posed little threat to life,
infrastructure, or air travel for two notable reasons.
Firstly, it was an effusive eruption rather than an
eruptive one. Lava did not burst from the earth in an
explosion of ash, rock, and fire, as happened

at Eyjafjallajokull in 2010. Instead, it emerged as an
open fissure releasing much more gentle lava flows
in the form of molten rivers.

Secondly, the eruption occurred in a sheltered valley.
Geldingadalur is mainly uninhabited and without
significant infrastructure, making it one of the most
convenient places it could have happened in the
region.

Fagradalsfjall changed several times since it first
‘opened’, with new fissures and craters forming as
the lava field developed. The fountains of fire varied
significantly in their size, sometimes rising just a few
metres in the air and sometimes shooting so high
that they were visible from Reykjavik.

An interesting note about the Fagradalsfjall eruption —
particularly to those fascinated by geology and
volcanism — is the qualities of the lava that

Iceland

emerged from it. According to early data, this is the
oldest lava that has occurred in Iceland for 7,000
years. This can be attributed to the deep magma
chamber beneath it, usually only found at the bottom
of ocean rifts. The Fagradalsfjall volcano is a relatively
‘young' part of Iceland. This means that it was only
formed by magma rising from the core of the earth
recently — over the past seven million years or so.
The Mid-Atlantic Ridge is the reason for this — the
separating divide between the North American and
Eurasian tectonic plates. As these plates pull apart,
magma rises to the surface and creates new land.
Reykjanes is incredibly volcanic, and this activity is
written all over its landscapes. The endless lava fields
are home to bubbling geothermal areas and cone-
shaped volcanoes dominate the horizon. Eruptions
occur very regularly, in geological terms, the last
being over 800 years ago.

In comparison, the well-known Eyjafjallajokull volcanic
eruption in 2010 has very little in common

with Fagradalsfjall. The Eyjafjallajokull eruption was an
enormous, explosive eruption that occurred under ice
caps, producing a different range of much more
severe dangers. It released vast ash clouds that
grounded flights and poisoned crops and it triggered
evacuations in the surrounding areas due to the risk
of glacial floods and pyroclastic flows. Eyjafjallajokull
was perhaps a more extraordinary global volcanic
event compared to Fagradalsfjall but both lend
themselves to wonderful learing opportunities for
the geographical classroom.

Fagradalsfjall slowly stopped erupting towards the
end of 2021, ceasing activity officially on 16 October.
Many of Iceland’s volcanoes exist this way, lying
dormant with careful monitoring and anticipation. ..

Source: K Corfield
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Karen Corfield,
Education Travel
Manager with Discover
the World Education
introduces a new
tectonic case study.

More about the
planning, protection,
precautions and
monitoring of this
volcanic hazard will
follow in a brand new
Discover the World
Education resource
coming later this term.
You can view our
award-winning webinar
on Eyjafjallajokull — 10
years on, via the GA or
Discover the World
Education You Tube
Channel.

To take a school study
trip to see this eruption
site or any of the other
highlights of Iceland —
please contact us at
travel@discover-
education.co.uk or call
01737 214214

DHSCOVER i WORLD

EDUCATION
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Environment
W Agency
Becky Watters

Environment Agency
Education to Profession
Advisor outlines the
value of geography in
future careers.

Aerial view of
Cockermouth showing the
river in flood. Source:

Environment Agency
Image Bank

Further information
https://www.ice.org.uk/
careers-and-
training/quest-
scholarships

Martin Gibson will be
giving a lecture on
'Practical challenges to
reaching net zero
carbon emissions’ at
the GA Conference in
April 2022.
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Geography — a route to engineering

We know that many students choose geography as
an option at school because they just love it. They
love walking by a river and considering how it has
changed over time. They can't help explaining about
longshore drift to whoever they visit a beach with.
And as for maps — geographers can't get enough of
them, and field trips are among the best memories
from their time at school.

Then, all too soon, it is time to think about what's
next, what job might suit you, maybe you are thinking
about studying more? Are you still keen to pursue
geography? You may have heard those helpful, well-
meaning comments: ‘But what can you actually do
with geography?” and "How about being a geography
teacher?

One option is the environment and water sector.
Employers in this sector include water companies,
conservation organisations and the Environment
Agency, which employs 11,000 people throughout
England. Environment Agency teams work in a variety
of roles including flood and coastal management,
incident response, asset management, biodiversity,
waste regulation and fisheries. Many Environment
Agency employees studied geography at school and
continue to use geographical ideas and skills in their
everyday work.

The Environment Agency supports a number of
career entry schemes to introduce young people to
its work. For example, the QUEST scheme provides
scholarships to undergraduates studying for civil
engineering degrees. This scheme benefits from a
collaboration between the Environment Agency and
the Institution of Civil Engineers (ICE), with each
QUEST scholar joining the Environment Agency for
8-week work placements every summer whilst they
study for their degree.

In conversation with the latest cohort of QUEST
scholars, we discovered that the majority are keen
geographers, having studied A level geography at

school or college. It was clear that they loved rivers,
landscape processes, maps and fieldwork, that they
wanted to be able to make a difference for the
environment in their future work and that they
continue to use and develop their geographical
knowledge and skills.

The scholars each worked on local projects with their
own EA mentor and their team. They also contributed
to a group work project. This year, because of the
COVID-19 pandemic, the group project took place
virtually. The group were given the challenge to
investigate a culvert in disrepair and to make
decisions about the best way to proceed. They made
use of their geography background knowledge and
geography skills (maps, relief, topography, geology,
sustainability and considering options and
stakeholders) and had opportunities to review
photographs and reports about the culvert. They then
worked together to understand the challenges
involved and investigate potential solutions.

Sustainability was a major consideration in the project
and the scholars had to consider solutions
appropriate for now and in the future. Carbon
calculations were completed for each option, with up
to 80% of the carbon emissions for some options
being ‘'embedded’ in the materials that would be
used. The scholars observed that geography
underpinned their assessment of the options, which
drew on understanding natural flood management
(NFM), bypassing the culvert, looking at land use,
considering endangered species and considering
human and economic factors.

The QUEST scholars were keen to share their
thoughts about the geographical perspectives and
skills they used working on the project.

‘We considered hard engineering solutions, but
geography underpins everything. It is important
to really have the background knowledge of
‘what is sustainability’ — not just a word we keep
saying, but we understand what it means.’

‘Many hydrology terms are included in this type
of engineering. You need a geography
background for this work.

‘Without geography, there would be no basis on
which to move forward with many aspects of our
work.

‘Having a geography background gives you
different perspectives to other people.

If finding out about the experiences of the
Environment Agency QUEST scholars and the sheer
amount of practical geography applications in this
area of work has inspired your students, they may
want to consider civil engineering courses and
investigate the various Institution of Civil Engineering
(ICE) QUEST scholarships for civil engineers.
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Resources

Meanderings

Can trees really help to cool our
cities down?

In cities around the world, trees are often planted to
help control temperatures and mitigate the effects of
the ‘urban heat island. But it is not always easy to
measure and demonstrate their cooling properties.
The most obvious way to measure the cooling effect
of trees would be to compare the air temperature in
parks with that in nearby streets. But this method
often comes up with disappointing results, So, what's
the real benefit of urban trees? Read a thoughtful
article at:
https://theconversation.com/can-trees-really-cool-
our-cities-down-44099

The challenge of concrete

Wet concrete has been poured into buildings, roads,
bridges and more for centuries. Structures using
concrete have survived wars and natural disasters,
outlasting many of the civilizations that built them.
Concrete is also a staple of building because it is
relatively cheap and simple to make. Worldwide, 30
billion tonnes of concrete are used each year. Making
the cement, however, is the most carbon-intensive
part of the process. A fascinating article in Nature
develops this theme at:
https://www.nature.com/articles/d41586-021-
02612-5

How clean is your river?

This is an excellent animated short video aimed at
primary schools which looks at the health of a river
and suggests how we can all help to maintain it. A
really useful addition to learning about rivers in our
communities. Enjoy it at:
https://www.youtube.com/watch?v=6DtzODsuhSU

Avocets in a clean river. Source: P Richardson

Status of Coral Reefs in the World

Coral reefs occur around more than 100 countries
and whilst they cover only 0.2% of the seafloor, they
support at least 25% of marine species and underpin
the safety, coastal protection, wellbeing, food and
economic security of hundreds of millions of people.
However, coral reefs are among the most vulnerable
ecosystems on the planet and are under threat from
climate change and ocean acidification, land-based
pollution such as sediments from agriculture, marine

Source: Global Coral Reef Monitoring Network

pollution and destructive fishing practices. A very
useful summary of the 2020 International Coral Reef
Initiative report is at: https://gcrmn.net/wp-
content/uploads/2021/10/Executive-Summary-with-
Forewords.pdf

Do you contribute to Geograph?
Since 2005, more than 13,000 contributors have
submitted 7,000,000 pictures covering 281,000 OS
grid squares. They include everything from
cemeteries and castles to monuments and old
factories. They form a unique online community
project called Geograph, a charity which aims to
collect ‘geographically representative’ photos and
information about every square kilometre of Britain
and Ireland. Everyone can add in images so see what
your students can do. You can view them at:
https://www.bbc.co.uk/news/uk-scotland-59374045

Planet Crunch

This free 150-page paperback presents a unique
perspective on planet Earth at crunch-time. It is richly
illustrated, packed with commentary on wildlife,
natural resources, impacts of global politics,
population, climate change and our future.

Richard Brock, filmmaker, author and publisher, has
created what he calls, a book for everyone that is
both up-to-date and down-to-earth. It is part of an
ambitious project that draws attention to the
challenges we all face; especially involving
biodiversity. More information at:
https://brockinitiative.org/planet-crunch-the-life-or-
death-of-planet-earth-by-richard-brock/

And finally ...

The Queen'’s Green Canopy (QGC) is a tree planting
initiative created to mark Her Majesty’s Platinum
Jubilee in 2022. Everyone across the UK is being
invited to plant trees from October 2021, when the
tree planting season begins, through to the end of
the Jubilee year in 2022. The Queen's Green Canopy
will create a network of individual trees, avenues,
hedges and whole woodlands in honour of The
Queen's reign. This will create a green legacy of its
own, with every tree planted bringing benefits for
people, wildlife and climate, now and for the future.
For more information go to:
https://queensgreencanopy.org/get-involved/schools
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Meanderings lists free
resources, events,
competitions and
awards of interest to
geographers. Contact
Paula Richardson

(paula.richardson1@ntl
world.com) if you have

an item for listing.

www.geography.org.uk
/Journals/GA-Magazine
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Alan Parkinson is

Head of Geography at
King's Ely Junior School

and GA President

2021-22. Follow Alan
on Twitter @GeoBlogs
and @KingsElyGeog.

16

\Webwatch

This issue of Webwatch focuses on my conference
theme of 'Everyday Geographies' and explores
related websites. The first place to check out is my
Quotidian Geographies blog which saw me add a
daily post during 2021:
https://quotidiangeographies.blogspot.com/ and of
course the continued daily additions to Living
Geography http://livinggeography.blogspot.com. One
of my New Year's resolutions is to continue blogging
every day and add an image to my Blipfoto account,
as | have every day for the last ten years — a visual
diary of the last decade:
https://www.blipfoto.com/geoblogs Why not sign up,
or claim your Flickr account and storage space at
https://www.flickr.com?

Some ideas for everyday
geographies

1 Check the daily state of the atmosphere at Zoom
Earth https://zoom.earth/ which
shows live weather satellite images of the Earth in
a fast, zoomable map. Explore near real-time
weather images, rainfall radar maps, and animated
wind maps.

2 Check the maps in ESRI's The Human Reach:
Atlas which feature a number of everyday contexts
that reflect the changing nature of the human
condition within the Anthropocene
https://storymaps.esri.com/stories/2018/anthropo
cene-atlas/1-human-reach.html

3 When will the latest global population figures
officially reach 8 billion?
https://www.unfpa.org/data/world-population-
dashboard

4 Brendan Conway has created another psycho-
geographical story map based on a piece of
music. Check out his look at the geography of
David Bowie's ‘Life on Mars' here:
https://arcg.is/ 1TabDz0
What favourite album of yours could receive the
same StoryMap treatment?

5 Sport is a daily ritual for many, and forms part of
their identity. It can also help solidify our concept
of place, linked to the colours of a kit, the chants
in the crowd or the quality of the pies. The end of
2022 sees the football World Cup in Qatar, which
geographers will be studying and following for a
myriad of reasons:
https://www.fifa.com/tournaments/mens/worldcu
p/qatar2022

6 Every day, the impacts of climate change become
more apparent. Thanks to Alice Mollison for the
link to this Carbon Brief map which collects related
stories and puts them into one place
https://www.carbonbrief.org/mapped-how-
climate-change-affects-extreme-weather-around-th
e-world

ERASMUS projects ending

| was fortunate to be involved in the penultimate
round of ERASMUS funded projects for UK schools
and universities. D3: Developing Digital Data
Literacy (http://d3.youthmetre.eu) harnesses open
data and tools to show young people how to make
informed decisions in an era of ‘fake news'. Trial our
teacher training course here
https://d3.youthmetre.eu/modules/ Get in touch if
you'd like to know more or follow @YouthMetre.

Sophie Wilson, PGCE Tutor at St Mary's University,
secured funding for GI Pedagogy, a new pedagogical
approach for the teaching of GIS, informed by
research and the work of Rosenshine. Find out more
at: https://www.gilearner.ugent.be/publications-gi-
pedagogy/ or follow @GlIPedagogy

Suggested Twitter accounts to follow

Twitter account Who are they?

@Soilfit Lorna Dawson, Soil Forensic
Scientist

@ScotlandTBP  Scotland: the Big Picture

@PCairnsPhoto

@vanessa_vash  Vanessa Nakato

@GEES_schools  School of Geography,
Earth and Environmental
Sciences at the University of

Birmingham

What do they tweet about?
Lorna helps solve crime using knowledge of soils
and works at the James Hutton Institute in Scotland.

A rewilding charity which is working to work across
Scotland to rewild land and water. Similar projects
include @CairngormsCo

Young climate activist and author of ‘A Bigger
Picture” which is an excellent resource for
geographers and your department library.

Thanks to Ruth Till for the lead to this account
which shares outreach work including lectures for
staff and students — including some in the first few
months of 2022.

https://www.birmingham.ac.uk/schools/gees/outreach/index.aspx

Here's a few ITT/ECT geographers you may want to follow: @MissMcHaleGeo , @MisslacksonGeo ,
@MissFox00 , @EmmaSmyth44 , @MisslacksonGeog , @MissParryGeog, @MrJacksonGeog
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Planning your coherent 11-16 geography

curriculum: a design toolkit

The Ofsted research into the curriculum in schools,
(2018) and the resultant Education Inspection
Framework (EIF) (2019), have culminated in a new
system view of a curriculum based on subject
knowledge that passes through different states of
intent, implementation and impact, all focused on
student progress. To develop a shared understanding
of high-quality education for each subject, what
Ofsted call the ‘conception of subject quality’, Ofsted
have begun publishing a series of documents,
coordinated and led by the HMI subject leads. The
aim of these documents is to inform inspectors what
a quality subject curriculum looks like, thus under-
pinning deep dives in schools. Equally they provide a
useful aid for teachers to design a coherent
geography curriculum. The first published document
for geography was a research review, Ofsted (2021)
This review does not explain how to design a quality
curriculum: it is not a curriculum model but is more a
starting point from which teachers can build.

Planning your coherent 11-16 geography curriculum:

a design toolkit has been written to support teachers
in their vital role as what the GA Manifesto referred to
as ‘curriculum makers’. The book and accompanying
online resources provide a range of tools, including
activities for discussion, planning grids, journal articles
and resources to help you consider the ideas and
principles about curriculum to help you create your
own learning journey for your students, inter-
connecting your curriculum intent, implementation
and impact with student progress at its heart.

Create /I
a vision

Record your

7 Maintain, change starting point

or move on

Set clear 3
goals

Evaluate and
record the impact

Design your
curriculum

Teach and assess student progress
towards the curriculum intent

The seven-stage curriculum design process
Source: D Gardner

The book divides into two distinct but interconnected
sections: the first is curriculum design theory; and the
second section looks at guidance and practice. The
book introduces and integrates a seven-step
curriculum design process, shown in the diagram.
Thinking geographically and the significance of
geographical concepts, for example, are explained in

the theory section of the book, referencing many of
the ideas from the geography education community
as well as Ofsted. The guidance section contains a
range of tools to support approaches to progressing
conceptual understanding across units of work,
providing a means to sequence units towards an
intent of evolving students’ holistic understanding to
think like a geographer.

The practical section showcases four geography
departments and a multi-academy trust. It was a
particular pleasure to work with a group of excellent
geography teachers and leaders who have added an
array of curriculum stories, presenting their
impressive approaches to curriculum design in
Chapter 8 of this book. Their hard work and skills
provide a compelling picture of curriculum design in
action. They are:

B Caiti Walter, until 2021 Deputy Head of
Geography, Graveney School

B Andy Freer, Head of Humanities, Trinity Academy
Grammar

B Daniel Whittall, Geography Subject Lead and
Head of Year 13, Trinity Sixth Form Academy

I Kirsty Holder, Senior Leader responsible for
implementation of the ECF and ITT, Fortismere
School

B Lizzie Butler, Lead Geography Consultant for the
Harris Federation

B Aidan Hesslewood, Head of Geography, Spalding
Grammar School.

They explain how amongst other considerations, they
have endeavoured to embed and progress
conceptual understanding, based on deep thinking
about curriculum intent, and how it is implemented.
They share what they have learnt and achieved so far,
as well as how they are approaching an evaluation of
the impact of their curriculum development before
considering next steps.

In writing the foreword to the book, David Lambert
pinpoints the central aim of this curriculum toolkit:
‘So, when it comes to questions of quality in
curriculum it is a professional matter; the profession
needs to own it, not Ofsted or any other external
agency. And when it comes to urgent matters that
face the world of geography education, for instance,
how adequately to deal with issues of race and
racism in the geography curriculum or questions
concerning energy futures or how (or even whether)
to teach ‘development), this book serves us well —
because it explicitly states that the mission, the vision,
the educational purposes of teaching geography ...
this is all in our hands! (page 6)

Available to buy at www.geography.org.uk/Shop
See page 18 for price details.
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David Gardner, author
of Planning your
coherent 11-16
geography curriculum:
a design toolkit, a new
GA publication to
support secondary
geography teachers,
explains the rationale for
the book.
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Publications

Full details of the GA's publications are in the catalogues, available to download from the online Shop
(www.geography.org.uk/Shop):

I Primary Catalogue (Autumn 2021)

I Secondary Catalogue (Autumn 2021)

Geography 11-14:
Exploring our changing world

Editors: Rob Bircher, John Hopkin, Gemma Pollard.
Contributors: Emma Cook, Aidan Hesslewood, Geography 11-14
Emma Rawlings Smith, Garry Simmons S 0N INE OUTEHE d

o

eography 11-14

Teacher resources

This new resource book for students aged 11-14
aims to enthuse and engage students, making them
more globally minded and environmentally aware. It
introduces concepts, topics, themes, places and skills
Sircher, John Ho early on, then revisits these in different contexts later
on to help consolidate learning. The book has 18
chapters and considers themes in human and natural
environments and explores the connections and

interactions between them. The accompanying teacher's resource (digital
download only) contains:
Written by practising teachers and geography B teaching notes and a medium-term plan for each
educators, this book aims to: chapter which includes key terms and definitions,
B help students develop a better understanding and curriculum links and an assessment framework
appreciation of the world I activity, information and answer sheets
W introduce key geographical knowledge, build I a PowerPoint of resources from each chapter.

understanding and develop skills
I suggest different approaches and ways of thinking
in geography.

Student book: GA members: £27.99 (non-members £33.99) (print only)
Teachers resource: GA members: £120 (non-members £130) (eBook only)

Planning your coherent 11-16 geography curriculum: a design toolkit

David Gardner

This book aims to help teachers plan a coherent and sequenced geography curriculum for 11-16-year-old
students, with progression and assessment at its heart (see page 16). It covers:

W curriculum theory, context and concepts

W the principles of progression in geography

W practical guidance on curriculum planning considering Ofsted's three ‘Is” — intent, implementation, impact
W approaches to the curriculum design process as seen through five school case studies

PG ol ek I guidance on evaluating the impact of curriculum changes.
11-16 gengraphy

GA members £22.99 (non-members £31.99) (print)
GA members £19.99 (non-members £27.50) (eBook pdf)

Landform Guides

y - ' _ B = Each guide in this series provides an overview of the key geographical
- A oF Y 7 N o rt h . landforms of thg region, the processes that formed them and the underlying
Snowdonia ™ | geology. The guides:
) N 0 l'fO l.k E2. W describe the landforms and exemplify key geomorphological processes
using clear, non-technical language
I offer opportunities for different types of fieldwork at different sites, each
with a range of qualitative or quantitative techniques
B include location details using What3Words throughout and provide access
and safety guidance
B include suggestions for classroom learning and fieldwork activities.

Andy Owen Andy Owen

GA members £10.99 (non-members £13.99) (print only)
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Journals
spring 2022

Solving the housing market crisis in England
and Wales: from New Towns to garden
communities

Lord Taylor of Goss Moor with Stephen Essex
and Olivia Wilson

This article examines the causes of the current
housing crisis in England and Wales and the potential
contribution of an alternative model of sustainable
housing delivery in the form of garden communities.
It discusses how the construction of new settlements,
such as the Garden Cities and New Towns
programmes of the 20th century, has emerged as a
potential means to meet contemporary housing
needs.

Lord Taylor of Goss Moor is a member of the House
of Lords and Visiting Professor of Planning in the
School of Geography, Earth and Environmental
Sciences, University of Plymouth. Stephen Essex is
Associate Professor (Reader) and Programme
Leader of MSc Planning programmes in the School
of Geography, Earth and Environmental Sciences,
University of Plymouth. Olivia Wilson is Lecturer in

COP26: You choose - climate change

Rachel Barton and Hannah Finch Noyes

detail activity they taught during the COP26 fortnight
which aimed to help students set themselves realistic
targets in reducing their carbon footprint.

Hannah Finch Noyes is Head of Geography at St
Helen & St Katharine School, Abingdon, and is a
member of the Teaching Geography Editorial Board.
Rachel Barton is a geography teacher at St Helen &
St Katharine School.

Values, visions and viewpoints

Fred Martin provides an overview of key points from
a selection of Teaching Geography archive articles so
teachers of geography can reflect on, clarify and

Critical multicultural geography: moving beyond
the ‘Four Fs’ of fairs, festivals, food and folktales
Joe Usher and Lesley Burnett

When pupils learn geography they are extending and
reshaping their worldview. In this article, Lesley and
Joe argue that primary geography can and should
play a critical role in challenging societal issues.
Lesley Burnett is a teacher working in schools in
Surrey and is a member of the ISIG at the
Geographical Association. Joe Usher is an Assistant
Professor of Primary Geography Education at the
Institute of Education in Dublin City University,
Ireland.

Gorilla Gardening Happy Bruno

Ugandan environmentalist Happy Bruno writes about
his work in one of the two remaining mountain gorilla
habitats in the world, including a partnership project

The GA's journals provide subject information on developments in geography, and
support and guidance on matters in geography education, in the UK and globally.

Go to https://www.geography.org.uk/Journals for full details and contents

for the latest issues.

These are some articles to look out for in the latest issue of each journal.

Spatial Planning in the School of Geography, Earth
and Environmental Sciences, University of Plymouth.

Increase data sharing or die? An initial view for
natural catastrophe insurance

P.D. Timms, J.K. Hillier and C.P. Holland

The insurance sector is fundamentally analytics driven
and based on geospatial data. One option for more
effective and efficient insurance for natural hazard
risks is, in theory, to increase the sharing of data
between the various (re)insurance organisations.
However, it remains unclear as to what extent this is
desirable or practical for commercially sensitive data.
This article is an illustration of geography in action,
recounting an investigation into an industry’s views of
data sharing.

PD. Timms is a researcher in the Department of
Engineering, Loughborough University. J.K. Hillier is a
Reader in Natural Hazard Risk in the Department of
Geography, Loughborough University. C.P. Holland is
a Professor of Information Management in the
School of Business and Economics, Loughborough
University, UK and Mdnster University, Germany.

implement the values they believe to be important
for their students’ education in geography.

Fred Martin is a Consultant to the GA and a member
of the Teaching Geography Editorial Board.

Teaching the Anthropocene to year 9 students
Mark Blackwell outlines a way of introducing the
concept of the Anthropocene to year 9 students and
provides resources and ideas for teachers to use in
their own schemes of work.

Mark Blackwell is a Teacher of Geography at
Caedmon College, and former Head of Field Studies
at Skern Lodge in Devon, and is a post-graduate
researcher at the University of Lancaster.

between UK and Ugandan primary schools..
Happy Bruno is the co-founder of Bwindi
Conservation for Generations Foundation and the
chairperson of the organisation.

Towards a geography of reality and
imagination Ben Ballin

Ben offers five ‘provocations’ about how primary
geography education might respond to the real-world
contexts we are working in, including: How can we
best help children disrupt and interrogate familiar
narratives and ‘single stories’ about the world (past,
present and future), so that it can be decolonised
and re-imagined in fresh but real ways and re-made
accordingly?

Ben Ballin is a primary geography consultant,
including to the GA, and @ member of the Primary
Geography Editorial Board.
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Geographical Association

Hybrid Annual Conference and Exhibition
Monday 11 - Wednesday 13 April 2022
University of Surrey

Everyday Geographies

Book online now at Geographical
www.geography.org.uk/conference Association
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