CPD Impact Interview

Developing a curriculum that more fully represents our world and challenge misconception
Not a key aspect of learning

Stephanie Dorban is a geography
teacher at Icknield High School in Luton. It
is a high non-selective secondary school
with a large percentage of EAL, pupil
premium and SEND students. Steph
wanted to engage with CPD that enabled
her to reduce misconceptions and to build
a more hopeful and representative
geography curriculum for her students.
She achieved the GA Professional Award
in 2022.

How did the CPD that you engaged
with develop your teaching?

In July 2020 | read Factfulness by Hans
Rosling which caused me to reflect on my
practice and | concluded that | was probably
guilty of teaching a binary idea of
development. | also had previously taught
topics from a single perspective and largely
from a western view which sometimes
helped portray countries in a negative way. |
realised how easy it is to teach about the
Rwandan Genocide as students are instantly
engaged, but this was at the expense of a
balanced approach. | was also aware of
many students’ concerns about our world.
One commented about what was there to
look forward to with unemployment, climate
change, poverty, disease and disaster facing
our planet. Had | helped inform this view?

| read a number of GA journal articles on
the subject (Taylor, 2011; Bowden, 2021;
Milner, Robinson and Garcia, 2021). |
attended the 2022 GA Conference, going to
the sessions on ‘Practical steps to diversify
your geography lessons', ‘How should
common misconceptions be challenged in
everyday geography’ and the Keynote
lecture ‘Africa is not a country’.

How did this CPD develop your

professional knowledge and practice?

| decided to:

W create a new development topic based
on some of the principles of Hans
Rosling's Factfulness book to address
misconceptions with year 7 students

B update and amend the Africa topic
focusing on the Rwandan Genocide to
make it more balanced, positive and
future thinking

B embed a wider variety of voices, and
particularly those that reflect the school
population, so students have role
models to relate to and to develop ideas
of empathy and global citizenship

W challenge the single story by giving more
than one example and a wider range of
images to represent places.

| reviewed the year 9 Rwanda scheme of
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work. This initially taught about how the
conflict and genocide had been a barrier to
development. However, | included more
information on the physical factors as well
as the human ones. It now looks at the past,
present and future to build a more hopeful
and more representative picture of Rwanda.
The Gapminder website has been a
powerful tool, showing Rwanda’s
development over time.

How did engaging with this CPD
impact on the quality of teaching,
curriculum or outcomes for students?

| am more aware of the importance of
challenging the single story and
misconceptions and using facts to challenge
these ideas. We retrieve the Factfulness quiz
information and use Dollar Street to help
challenge misconceptions especially
surrounding poverty and wealth. | have
considered what is portrayed in the
curriculum and the impact it has; | have to
be able to justify its inclusion for it to be
there and build up a bigger picture of
geographical knowledge and understanding.

The curriculum is much more diverse and
inclusive. Rather than just focusing on Greta
Thunberg as a key stakeholder and
influencer in the battle against climate
change, there are eight other climate and
environmental activists included in our
resources and climate change topic. From
the twelve topics that we teach, eight have
benefitted from building in more diverse
voices. | have also set up a Curriculum
Review with stakeholders such as students
and staff who may be from countries we
teach about to ensure representations are
not stereotypical or harmful.

Students now have a view of a world that is

based on a factful or knowledge-based view
of the world rather than perception. When |
analysed student percentages before and
after teaching about development and
factfulness, students had fewer
misconceptions due to a fact-based
approach. This is evident in their writing
about the world. Furthermore, when |
compared their factfulness quiz answers
from the start of the topic to the end-of-
topic test, students improved their scores.
The average baseline score was 5.0 out of
13 (38%) and this increased to 8.8 out of
13 (68%) in the end-of-topic test.

Ultimately, the changes mean that students
see a range of different people in the
curriculum including some that might be like
them in terms of gender, ethnicity,
nationality, age, disability or religion.
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